Becoming a Trainer

TIME
minutes
OBJECTIVES
By the end of this session, participants will:
• Understand the Training of Trainers model • Understand three principles of adult learning in order to be able to teach them effectively • Learn two new skills to provide successful trainings to peers and outreach workers
METHOD OF INSTRUCTION
• Whole group discussion • Facilitator instruction
SUPPLIES
• White board with non toxic markers • Poster paper (either with a stand or with a sticky back) and non toxic markers
SET UP
Before Training:
• Ensure binders have appropriate participant materials for this session.
Room Prep:
• Arrange tables and chairs in a U-shape so that everyone can see one another as well as the white board.
2. Ask the participants if they have provided training to other outreach workers on the effects of environmental toxins on children. Then ask them to do the same if they have provided this kind of training to farmworker families.
3. Congratulate participants on the trainings they have done. Comment how outreach workers and other front line workers often make some of the best trainers because of their direct experience working with farmworkers and their creativity and determination in overcoming barriers that farmworkers face.
4. Remind participants that some of them will provide this same training to other outreach workers and that all of them can take ideas from it to teach farmworkers.
5. Explain the Training of Trainers (TOT) model. Below are suggested speaking points:
• TOT means that a trainer, like me, trains new trainers, like you, to provide similar trainings. In the case of this training, I will teach you about how environmental toxins affect children so that you are then prepared to teach others on the same topic.
• TOT not only teaches you about health topics, like environmental toxins, but also prepares you to be effective trainers. This means you'll know what to say, how to manage time, how to stay on topic, how to use trainer tools, and more. These are skills you can use in other areas of your work as well.
• To teach how to utilize and follow the TOT model can take several days. Since we have a lot to cover in a short amount of time, we won't be able to provide detailed information about the TOT model. However, we will provide you with an overview, practice time, and reading materials. 6. Ask participants to share what they feel they need to learn or do today to be effective trainers.
Record this on a sheet to put up in the room. Tell them they will refer to this in the next session as they practice being a trainer in order to help them stay focused. This section is a quick overview of the unique learning styles of adults. Though there is limited time for discussion and reflection, encourage participants to keep these learning principles in mind throughout the day and whenever providing training.
STEPS
1. State that after today, the hope is that participants will use knowledge gained from this training to train other outreach workers or farmworker parents. In order to feel comfortable teaching adults it is important to consider adult learning styles. Ask participants how they think adults learn. If time permits, write their responses on the white board or poster paper.
2. Use the handout PRINCIPLES OF ADULT LEARNING (page 2.17) to guide the participants and help them frame their thoughts. In particular be sure to stress:
• Adults don't just want to be talked at or told what to do. They want dialogue. No matter their education level, they have a wealth of life experiences to share, some of which may relate directly to the topic of discussion. Ask them about their experiences and opinions regularly.
• Make the discussion topic relevant to the adult learner's work or life. When adults can immediately see how they can apply new knowledge, they are more likely to feel engaged and participate in training. 3. Refer participants to the handout in their binder. Ask them to read this more thoroughly after the training, especially if they will be providing this or other training in the near future.
4. Tell participants that once they have a better understanding of how adults learn, they can begin utilizing different facilitation strategies to involve and engage their audience.
Training Facilitation Strategies (20 min.)
The purpose of this section is to provide an overview of what it takes to be an effective facilitator or trainer. Participants will have the opportunity to review training curriculum, explore training skills, and learn how to use a training observation tool. There is a lot to cover in this section so be sure to keep things moving, while at the same time observing participant body language and their comments regarding training pace. If they feel things are moving too fast, consider to what you can dedicate more time while shortening other pieces.
STEPS
1. Ask participants to examine how the information in the module Let's Begin and Ice Breaker: Cabbage Game is grouped and presented (e.g. time, objectives, method of instruction, steps, etc.). b. Objectives -help trainers to stay focused on the main points in order to meet overall training/project goals c. Instruction methods -help trainers to see at-a-glance how information will be shared d.
Step-by-step instructions -show trainers what they should say and do in each section, but with enough room for creativity and improvisation (it's not a script but a guide)
Encourage participants not to disregard or quickly look over such information because it will help them to save time and to be organized and prepared trainers.
Point out that in addition to the above mentioned training preparation methods there are many other ways that a trainer can be prepared to provide trainings. One of them is having basic facilitation skills. These skills help facilitators to guide participants to effectively understand the content and know how to apply it in practical ways. This will be briefly covered now.
BASIC FACILITATION SkILLS
1. Recognize that some participants may already have many years of experience providing training and have strong facilitation skills. Encourage the experienced trainers to use what they know to help the non-experienced trainers today. However, request that they first allow the new trainers the opportunity to respond to questions and provide feedback.
2. Comment on how trainings can be set up in many different ways. A goal of this one is for it to be active and productive. Show participants some techniques on how to do this by directing them to the FACILITATION CHECKLIST (page 2.19), which will be used throughout the day to assess the entire training) in their binder. Tell them this is based on TRAIN-THE-TRAINER: BASIC TRAINING GUIDELINES (page 179) which is also in the binder and is a very good resource to review before they do their own trainings. Quickly show the group where this is located in the binder, but then ask them to follow along with the FACILITATION CHECKLIST as opposed to trying to flip through the many pages of the curriculum. Also tell the group that when they get to the Unique Vulnerability of Children and Prevent and Reduce Exposures modules there will be facilitation checklists specific to these topics in each module. (make sure all checklists are on their own page so they can be pulled out and used on there own) 3. Read out loud (or ask a participant to do so, time permitting) the main facilitation skills that are covered on the FACILITATION CHECKLIST (page 2.19):
• Prepared for the Training 5. State that each of the facilitation skills could take a day to cover, but there is only enough time today for an overview along with some discussion and practice. Urge participants to read TRAIN-THE-TRAINER: BASIC TRAINING GUIDELINES (page 17) on their own, especially if they will be providing this or other training in the near future.
6. After going over the FACILITATION CHECKLIST (page 39), tell participants that this will be a tool they use throughout the rest of the day. It is used to:
• Remind participants what facilitation skills to observe throughout the course of the training.
• Help the participants keep in mind what they should/should not do as facilitators.
• Allow participants to rate the trainer and to see how they will be rated when they provide the training. Ask participants to either fill it out during the course of the training or at the end. Principles of Adult Learning* 1. Dialogue: Adult learning is best achieved through discussion. Adults will learn new attitudes or skills when their life experiences are referenced during discussions with peers and/or an educator. Dialogue should be encouraged and used in formal trainings, informal talks, one-on-one counseling sessions, and all adult learning situations.
2. Create a safe space for learning: Adults are more receptive to learning when they are physically and psychologically comfortable.
• Physical surroundings (temperature, ventilation, overcrowding, and light) can affect learning.
• Learning is best when there are no distractions.
3. Respect: Appreciate your adult student's contributions and life experiences. Adults learn best when their experience is acknowledged and new information builds upon their past knowledge and experience.
4. Affirmation: People need to be sure they are correctly recalling or using information they have learned. Learners should receive praise, even for small attempts.
Sequence and reinforcement:
Introduce the easiest and most important ideas or skills, and then build upon them. Repeatedly reinforce key ideas and skills; people learn faster when information or skills are presented in a structured way.
6. Practice: Practice your health education activities by yourself before presenting them in front of adult students.
7. Ideas, feelings, and actions: Learning takes place through thinking, feeling, and doing; it's most effective when all three occur. 11. Engagement: Adults prefer to be active participants in learning rather than passive recipients of knowledge. People learn faster when they actively process information, solve problems, or practice skills.
12. Accountability: Ensure that learners know how to apply what they have learned.
13. Motivation: Wanting to learn. a. People learn faster and more thoroughly when they want to learn. The trainer's challenge is to create conditions where people want to learn.
b. Learning is natural; it's as basic a function of human beings as eating or sleeping.
c. Some people are more eager to learn than others, just as some are hungrier than others. In each person, there are different levels of motivation.
d. All the principles outlined will help the learner become motivated.
14. Clarity a. Messages should be clear and concise. Use this checklist throughout the day to assess the entire training. It is a tool to help remind participants what facilitation skills to observe throughout the course of the training, to help participants keep in mind what they should/should not do as facilitators and will allow participants to rate the trainer and to see how they will be rated when they provide the training. On a scale of 0-5, how was it? (0 is bad, 5 is excellent; N/A is not applicable).
Comments
Handled difficult situations handled difficult situations (someone talking too much, someone not talking at all, side conversations, lack of time, someone rambling on, etc.)
OVERALL SCORE FOR THIS SKILL
Wrapped things up at the end concluded by sharing key messages, objectives, and goals requested participants to evaluate the training OVERALL SCORE FOR THIS SKILL
